Literature 120 Goals and Outcomes Worksheet` Please see Goal Statement Lit 120 8 19 09.doc on the College Now English Resource Webpage. This worksheet conforms to departmental English 120 rubrics.  This is a sample worksheet to help you to create your own Literature 120 syllabus.
	Goal/Terminal Learning Objective
	Method/Enabling Learning Objective
	Assessment Ideas

	Read literature more carefully and meaningfully.
MTC Humanities and fine arts student competencies:
demonstrate awareness of the scope and variety of works in the arts and humanities
	Critical Reading

1.  Students will experience guided critical  readings of poems, short stories, novels, drama, and nonfiction  in class lecture and workshop settings  

2.  Students will conduct their own critical reading of poems, short stories, novels, drama and nonfiction individually and in class small group and workshop activities
3. Students will reflect on the critical reading process

4.  Students will write about their experience of critical reading
5.  Students will connect the critical reading process to writing about literature
Emphasize the experience of literature as discovery
Emphasize critical reading as reading for surprise.  Students should be experiencing surprise in reading literature—What is surprising or unexpected about reading literary works in general and individual works specifically?  This is a solid foundation for writing reader response  essays and critiques. For example, students are often surprised at Shakespeare’s description of his mistress in Sonnet 130, or surprised at the women’s crime ‘cover-up’ in Susan Glaspell’s Trifles.
Emphasize the Scope and Variety of Works in the Arts and Humanities--Poetry:  The Sonnet and the Dramatic Monologue Students will experience the scope and variety of poetry in various forms from the English Renaissance to Contemporary America

Sample Lesson Idea:  Poetry  
Model close reading and interpretation for the class.  Lead a close reading and discussion of Sonnet 116 by William Shakespeare.  Assign Shakespeare’s Sonnet 18 or Sonnet 130 for students to read critically as a paired/small group activity in class.  Have students write a reflection on their critical reading experience as a journal entry, threaded discussion response, or brief essay as homework.  Discuss the critical reading experience and brief written assignment in the next class meeting.  Conduct an in-class close reading of selected a modern dramatic dialog(s).
Other Reading Assignments

Dramatic Monologue

Thomas Lux,   A Little Tooth
Robert Browning, My Last Duchess
Rita Dove, Ludwig Von Beethoven’s Return to Vienna
Percy Shelley, Mont Blanc
Matthew Arnold, Dover Beach
Alfred, Lord Tennyson, Ulysses
Sylvia Plath, Lady Lazarus, Monologue at 3 AM
Amy Lowell, Patterns
Dorothy Parker, A Certain Lady
Preparation:  Present Chapter 1 The Role of Good Reading by Janet Gardiner from Writing about Literature (2010).  Students should be familiar with The reading process and critical questions outlined in this chapter.  Use the reading process and critical questions explicitly and explain their use as you conduct the close reading.

Present Chapter 3, Common Writing Assignments—Explication and Responding to Literature.  Connect critical reading processes and question for critical reading to the explication and response to literature

Discuss the connections between close reading and writing about literature, especially in terms of Explication/Interpretation and Student Response to Literature.  

Review essays based on critical reading related to assessment goals


	Attendance and participation in class critical reading activities

Do critical reading in class—individually, in  pairs or in small groups. Discuss the activity. Write about the activity in threaded discussion, journal entry, or short essay
Present a critical reading to a small group or to the class with supporting PowerPoint, Threaded Discussion, or handout

Lead a small group or the entire class in a critical reading in class with supporting PowerPoint, Threaded Discussion, or handouts
Write a reflective essay describing the experience of  reading and interpreting a poem, short story, novel or chapter of a novel, play or excerpt from a play, or a nonfiction work

Write a student response to a poem essay
Write a critical explication of a poem essay

Write journal entries, threaded discussion responses, or short essays based on critical reading
Assessments can be based on sample essays and should have a rubric

	Enjoy reading a variety of genres, specifically:  poetry, drama, and fiction
Understand a variety of reading style and strategies for a variety of genres.
Understand the subtle difference between poplar literature and classic, enduring literature.  (For example, Twilight vs. Dr. Jekyll and Mr. Hyde or Pride and Prejudice and Vampire vs. Pride and Prejudice.)
Understand and apply the basic principles of all literary criticism:  Who wrote it?  When was it written?  Why was it written?
MTC Student Competencies:

a. demonstrate awareness of the scope and variety of works in the arts and humanities.

b. understand those works as expressions of individual and human values within an historical and social context.

c. respond critically to works in the arts and humanities.

e. articulate an informed personal reaction to works in the arts and humanities
	Short Stories, Poems

1.Students will read poems, plays, and short stories and novels critically.

2.Students will understand the conventions of each literary genre, and will appreciate the writer’s ability to write within genre conventions

3.Students will understand genre conventions and will develop an appreciation of writers’ ability to stretch and to play along the edges of genre conventions for humor and irony
4.  Students will experience the subtle difference between popular literature and classic, enduring literature
Genres  Poetry and Fiction

Students will understand the genre conventions of short fiction and free verse poems.  They will read poems and short stories  that both conform to genre convention and challenge reader expectations.  They will experience humor as it relates to tone, irony, and theme

The technique here Is to choose works that are diametrically opposed in tone and intent, but that share a common theme for maximum ironic effect.  It Is important for students to be able to understand, compare, and contrast the writer’s intent, tone, theme, and to draw humor and irony both from the context of the individual works and from the creative tensions and interplay between the works.

Readings:  Gardiner Chapter 4, Chapter 5

Classic Literature and Popular Literature

Students will experience the subtle aesthetic, thematic, tonal, stylistic, and genre convention differences between classic, enduring literary works and popular literature.  Both classic authors Poe and Coleridge have an enduring mythos surrounding not only their art, but their lives.  Woody Allen and Harlan Ellison are the epitome of the author as the common man, and Allen as ‘nebbish; is a perfect foil to the Poe and Coleridge, tragic heroes of the romantic age.  Choose one set or two, but base assessment on one set.

Various Reading Styles and Strategies
Present critical reading, comparative reading and analysis, and contrastive reading and analysis strategies
Theme:  Death
Exploiting the strong differences in ethos, tone, intent, dominant impression, and author self-representation makes this reading pairing a lesson in contrasts.  Both works are excellent representatives of the genres, and are compact, intense reads

Strategy:  Sometimes Death Wins, Sometimes Death Loses

Edgar Allen Poe—The Cask of Amontillado (death wins)  Classic

Woody Allen—Death Knocks (death loses) Popular

Poe and Allen both invoke irony and dark humor in these works, but for very different ends.  Students enjoy exploring the intertextual spaces between these two very different, but equally dark and ironic short stories.  Both works make it easy to teach genre conventions and the difficult concept of irony.  Students often experience surprise at the end of both stories, and because of the strong differences in style and author ethos.

Comparing and contrasting these two dramatically different American writers will make apparent the differences between classic literature and popular literature, and invites students to explore the intertextual spaces between these two very different, but equally dark and ironic short stories.

Both writers are talented world builders, able to create unique universes through a few brush stroked images.  Both short stories employ dark humor for very different affects and aims.  Students enjoy the ironic humor and dark matter of both stories.  Reading for surprise strategies are very effective methods for this lesson.

Sample Lesson Ideas: Class 1 Introduce the American Gothic and Romantic Period.  Present Poe’s biography, theory of poetry and fiction, and writer’s ethos and technique.   Discuss imagery, tone, irony, character, and dominant impression in Poe’s short stories.  Prepare students to read The Cask of Amontillado

Class 2--Have students conduct a critical reading discussion of the short story under your direction.  Ask them for dominant impression, tone, theme, character, setting, irony.  Ask them to speculate as to why Poe’s short stories and The Cask of Amontillado in particular, have fascinated readers and have endured as classics of American literature.  Ask students to consider what classic literature is, why literary works endure over time, despite tremendous cultural change. 

Class 3 Introduce the Modern American Short Story, and the elements of fantasy writing.  Introduce Woody Allen as stand-up comedian, film maker and as popular fantasy writer,  Discuss his ‘mythos’ as the ‘nebbish’ and his success as a writer of popular fiction and film director.  

Class 4 Have students conduct a critical reading discussion of the short story under your direction.  Ask them for dominant impression, reading for surprise.  Have them relate the figure of death in Allen’s work to the spectre of death in Cask.  Compare and contrast character, plot, setting, tone, and irony in both works

Class 5—Continue Comparative and Contrastive Analysis Ask students to consider how and why the short story is a more popular rather than a classic work of literature.  Lead a discussion comparing and contrasting the theme, ethos, tone, reader/writer relationship, and writer intent in both short stories

Theme Magic

Teaching Strategy:  Sometimes, magic is magical and sometimes it is mundane. And sometimes, authors take on the role of the magician, as Coleridge doe in describing his dream-vision, Kubla Khan. Popular writer Harlan Ellison takes an opposing stance in his popular short story, Djinn, No Chaser

Exploiting the strong differences in ethos, tone, intent, dominant impression, and author self-representation makes this reading pairing a lesson in contrasts.  Both works are excellent representatives of the genres, and are compact, intense reads.  Students are always fascinated the mythos that attends Coleridge’s poem; the notion of the poet as conjurer or magician and magic as transcendent is an appealing, romantic notion.  Ellison’s modern ‘fractured fairy tale’ is the perfect counterpoint, and the short story Is a fine, strongly written example of the fantasy short story.  

Comparing and contrasting the ‘author/protagonist as magician and hero’ and the ‘author/protagonist as the common American’ underscores the differences between classical literature and popular literature.

In Samuel Taylor Coleridge’s Kubla Khan (magic is magic and the poet is the magician—magical realms take us away from and transcend everyday reality) Classic

Harlan Ellison—The Bottle  (magic is magic, but the irony of life Is the triumph of the mundane over magic) Popular

Sample Lesson Ideas: 

Class 1 Introduce the British Romantic Period Poetry, transcendentalism and Coleridge’s basic philosophy of poetry.  Present Coleridge’s introduction of the poem as dream vision.  Discuss imagery, tone, and dominant impression. 

Class 2--Have students conduct a critical reading discussion of the poem under your direction.  Ask them for dominant impression, tone, theme.  Ask them to speculate as to why Coleridge’s work, and Kubla Khan in particular have fascinated readers and have endured as classics of British poetry.  Ask students to consider what classic literature is, why literary works endure over time, despite tremendous cultural change. 

Class 3 Introduce the Modern American Short Story, and the elements of fantasy writing.  Introduce Harlan Ellison as popular fantasy writer,  Discuss his ‘mythos’ as the common ma/literary wunderkind with the uncommon talent.’ Include details of his writing short stories on the radio and in bookstore windows in Los Angeles; show images of Ellison at work in the bookstore window. Prepare students for Djinn, No Chaser discussion
Class 4 Have students conduct a critical reading discussion of the short story under your direction.  Ask them for dominant impression, reading for surprise, Ellison’s writer’s stance in contrast to Coleridge’s.  Ask students to consider how and why the short story is a more popular work rather than a classic work of literature.  Lead a discussion comparing and contrasting the theme, ethos, tone, reader/writer relationship, and writer intent in the short story and Coleridge’s poem.

Class 5:  Discuss classic literature and popular literature.  Have students classify as classic or popular other readings from the course or from a list generated through class discussion.  Have students write a brief in class essay or homework assignment choosing one work, classifying it as popular or classic, and justifying their answer

Activity:  Debate.  Students debate the classification  of selected novels, short stories, plays, poems as either classic works of literature or popular works and justify their answers


	Students write a contrastive analysis of a classic short story and a popular short story with a common theme with emphasis on identifying defining, and discussing the differences in technique, tone, and genre conventions between classic and popular literature.

Students write a reader response essay on one of the assigned readings discussing reading surprises in the work and explaining how and why the work should be classified as either a classic work or a popular work based on their understanding of the genre, and associated  techniques and conventions

Students write a short essay or threaded discussion response selecting a work of literature, classifying it as a classic work or a popular work, and justifying that classification

Assessments can be based on sample papers in Gardiner and should have a rubric

	Enjoy literature in all its forms (from novels to TV and movies) on a deeper, more fulfilling level.

Understand and apply the basic principles of all literary criticism:  Who wrote it?  When was it written?  Why was it written?

Understand literary criticism on a preliminary level:  biographical, historical, Freudian, feminist, classical, aesthetic, etc.

Enjoy reading a variety of genres, specifically:  poetry, drama, and fiction.

Understand a variety of reading style and strategies for a variety of genres.
MTC Student Competencies:

a. demonstrate awareness of the scope and variety of works in the arts and humanities.

b. understand those works as expressions of individual and human values within an historical and social context.

c. respond critically to works in the arts and humanities.

e. articulate an informed personal reaction to works in the arts and humanities
	Drama as Literature and Filmed Performance

Cyrano de Bergerac 

Students will read the play, Cyrano de Bergerac by Edmund Rostand, translated by Anthony Burgess.

Students will view the filmed play using critical analysis, Cyrano de Bergerac, starring Derek Jacobi based on the Burgess translation

Readings:  Gardiner, Chapter 6, Morris, Critical Analysis of Popular Film, Cooper, What makes  a Dramatic Hero Heroic, Nelson Beauty is Truth in Cyrano de Bergerac, Haverhill The Totaled Woman in Rostand’s Cyrano de Bergerac

Students should read Gardiner, Chapter 6.  Present Reading and Writing about Plays by Class 1.  They should begin to read the play at the beginning of class 1 and should have the play read in its entirety by Class 3

Class 1:  Discuss plays as literary works and as performance art.  The differences between reading fiction and poetry and the critical reading of plays.  Introduce Rostand, Cyrano as a classic work of literature .  

By Class 2 Students should view Cyrano in its entirety at home, online, or in the media center.

Class 2:  Show excerpts of the film in class and discuss plot and character-driven nature of action  the play

Class 3:   Show excerpts of the film in class and discuss character, flawed characters, tragic flaw and tragedy, Is Cyrano a tragedy?  Why? Why not?  Psychological approaches to critiquing a work of literature.  Review and application of Cooper, What Makes a Hero
Class 4:  Discussion of the play and close reading of selected scenes.  Feminist approaches to critiquing a work of literature.  Review and application of feminist approaches to literature,  Haverhill, The Totaled Woman

Class 5:  Truth and Illusion in. Cyrano. Review and application of classical approaches to literary criticism; Nelson, Beauty is Truth.   Assignment preview

Class 6:  Critical Essay Assignment Workshop:  Using critical articles to create your own interpretation of a literary work.  Critical essay planning session

Class 7, 8, 9 Writing workshops and conferences.  Students will write a preliminary draft, conduct peer review, write sequential revisions, and experience at least one teacher/student writing conference.

To fulfill a Shakespeare tragedy standard, I suggest teaching Hamlet, Macbeth, or King Lear using the text and filmed performance.

The most accessible Hamlet performances are the more current versions with Kevin Kline, Mel Gibson, or Kenneth Branaugh.  Branaugh’s version captures the complete play but runs very long.  Richard Burton’s Hamlet is outstanding, and Hume Cronyn’s buttoned-down Polonius is a brilliant performance.  Macbeth with Patrick Stewart is recent and performances are excellent throughout, and films starring Orson Welles and Jon Finch in the lead roles are also useful.  King Lear— Peter Brook’s Lear with Paul Scofield in the lead role and the British Granada TV version starring Laurence Olivier capture themes and character well and are most accessible.  


	Students will write a critical analysis of the play using one secondary critical source provided by the instructor



	Enjoy literature in all its forms (from novels to TV and movies) on a deeper, more fulfilling level.

Understand and apply the basic principles of all literary criticism:  Who wrote it?  When was it written?  Why was it written?

Understand literary criticism on a preliminary level:  biographical, historical, Freudian, feminist, classical, aesthetic, etc.

Enjoy reading a variety of genres, specifically:  poetry, drama, and fiction.

Understand a variety of reading style and strategies for a variety of genres.
MTC Student Competencies:

a. demonstrate awareness of the scope and variety of works in the arts and humanities.

b. understand those works as expressions of individual and human values within an historical and social context
c. respond critically to works in the arts and humanities.

	Teaching Gatsby begins with Chapter 1; he uses the first chapter to set the stage for the entire novel, to present the entire cast of characters and their flaws, thoughts, and beliefs.  Images, symbols, allusions—everything in Chapter 1 is intentional, deliberate, and calculated.  Students should understand the first chapter if they are to understand the novel.

The NEA Big Read site Is loaded with wonderful resources, including lesson plans,  Here’s the link:

http://www.neabigread.org/books/greatgatsby/teachersguide02.php
Other Resources

F. Scott Fitzgerald Society

http://www.fscottfitzgeraldsociety.org/resources/index.html
USC Centenary Page—articles and essays

http://www.sc.edu/fitzgerald/essays.html
Article, Mangum, Bryant

http://www.people.vcu.edu/~bmangum/gatsby.htm
Readings:

The Great Gatsby, Scott Fitzgerald
Critical Articles”

Lockridge, Earnest The Great Gatsby
Bruccoli, Matthew New Essays on The Great Gatsby
Today, we must provide extensive historical, biographical, and cultural context for our students.  The NEA Big Read and resource links above will provide quality instructional support.
Class 1:  Fitzgerald biography, life and times begin plot timeline chart, major themes

Chapter 1—Setting the stage; how Fitzgerald’s novel operates, symbolism, foreshadowing

Class 2:Chapter 2 Major characters, beyond plot-driven stories:  the character-driven novel

Class 3:  Chapter 3 Nick’s story, figurative language

Class 4:  Chapter 4 Protagonists, heroes, villains, foil characters

Class 5:  Chapter 5 Figurative language, narrative voices

Class 6:  Chapter 6 Character development

Class 7: Chapter 7 Moral and ethical issues

Class 8 Chapter 8, Chapter 9 Themes

Classes 10 – 14 Research, Draft, Peer Review Workshops and Teacher/Student Conferences, Revision Workshop


	Students will write a critical analysis of the novel using literary criticism with an historical/biographical approach to understanding a major theme of the novel. Fitzgerald is the voice of his generation.  Gatsby is an enduring American classic because it explores timeless and universal themes, and an understanding of the historical, social, and cultural contexts of the novel is critical to understanding its themes.  WWI created the modern age, and Fitzgerald captures the ambiguities, social, and class issues of his time.

	Enjoy literature in all its forms (from novels to TV and movies) on a deeper, more fulfilling level
Read literature more carefully and meaningfully 
MTC Student Competencies:

a. demonstrate awareness of the scope and variety of works in the arts and humanities.

b. understand those works as expressions of individual and human values within an historical and social context.

c. respond critically to works in the arts and humanities.

d. engage in the creative process or interpretive performance.
	Poetry Pairings

G.K. Chesterton, Sonnet to a Stilton Cheese and

Wordsworth, London 1802
John Keats, On the Grasshopper and Cricket and

Leigh Hunt, To the Grasshopper and Cricket and 

Mary Russell Mitford, Grasshopper and Cricket
Sonnets

Shakespeare

29. "When in disgrace with fortune and men's eyes" 

30. "When to the sessions of sweet silent thought" 

55. "Not marble, nor the gilded monuments" 

73. "That time of year thou mayst in me behold" 

87. "Farewell! thou art too dear for my possessing" 

94. "They that have power to hurt and will do none" 

99. "The forward violet thus did I chide" 

116. "Let me not to the marriage of true minds" 

129. "Th' expense of spirit in a waste of shame" 

130. "My mistress' eyes are nothing like the sun" 

144. "Two loves I have of comfort and despair" 

145. "Those lips that love's own hand did make"

Percy Shelly, Ozymandias
Elizabeth Barrett Browning, Sonnets from the Portuguese, XXXIX  Because thou hast the power and own'st the grace

Edna St. Vincent Millay, Only until this Cigarette is Ended
Activity—Sonnet Slam

Students will read or perform classic and original essays for the class.  They may also create multimedia presentations.  Sonnet Central and Poetry Aloud websites are two excellent resources for this activity
	Students will write response to poem essays, poetry explication essays, and/or critical analysis of genre conventions essays

	Notes
	
	

	
	
	

	
	
	

	
	
	


MTC:  THE HUMANITIES AND FINE ARTS

GOAL: To expand students' knowledge of the human condition and human cultures, especially in

relation to behavior, ideas and values expressed in works of human imagination and thought.

Through study in disciplines such as literature, philosophy and the fine arts, students will engage

in critical analysis, form aesthetic judgments, and develop an appreciation of the arts and humanities

as fundamental to the health and survival of any society. Students should have experiences in

both the arts and humanities.

STUDENT COMPETENCIES:

Students will be able to

a. demonstrate awareness of the scope and variety of works in the arts and humanities.

b. understand those works as expressions of individual and human values within an historical and social context.

c. respond critically to works in the arts and humanities.

d. engage in the creative process or interpretive performance.

e. articulate an informed personal reaction to works in the arts and humanities.
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